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Teaching and Learning World Languages at
Elementary School Level in the U.S. —
The Challenge of Becoming Multilingual

Theresa Austin, Ph.D.

Professor

Language, Literacy & Culture

School of Education, Teacher Education and Curriculum Studies Department

University of Massachusetts, Amherst

Both the growing diversity of the US population and a widespread US international
presence would naturally lead to an assumption that multilingualism in the US has been
seen as an important part of education that is therefore already well developed. However,
the actual case is that few US learners ever reach high levels of proficiency in world
languages. In fact, the state of learning world languages has been deemed a “crisis” at

more than one period throughout US history, most frequently in times of war.

In this article' T would like to introduce the social context of bilingualism in the US at a
national perspective to present some of the challenges faced in creating multilingual
capacity through public education. Drawing on my personal and professional
experiences, as well as current research literature, I will identify types of programs, and
provide several representative examples of current activities and assessments. Next [
will delineate further directions to develop bilingualism and the challenges entailed. I

conclude with some promising developments on our local horizons.

" An earlier version was presented at a lecture on June 26, 2009 at Aichi Prefectural
University.



Bilingualism as a result of social contact- Globalizing factors and border crossings

In the US, we are blessed with a diversity of immigrants, refugees and migrants who
have chosen to rebuild their lives in the US. They bring with them labor, skills,
language, and culture that support daily life almost anywhere you turn. Particularly
those that establish families begin an arduous task of participating in public institutions,
from heath care, education, and public service. In addition we have a small number of
indigenous populations, some of whom have bravely cultivated their tribal languages.
Moreover we have the legacy of slavery that continues through racism and has all but
eliminated the African languages formerly spoken. However, the multilingualism that
each group has contributed has not received high status or welcome arms, much less
equitable treatment under the law. Nonetheless the children of these groups attend
schools where, if they are fortunate, they can potentially receive instruction in their first
language (L1), as well as second language (L2). However the vast majority of students
are in classrooms where a teacher may exclude the use of their first language or English
variety and present lessons exclusively in their second language (English), making them
vulnerable to missing the content at the expense of learning English. This process often
results in subtractive bilingualism. Subtractive bilingualism is defined as removing the
non-dominant language from public institutional support. As a consequence of this
move, many learners do not continue to develop as bilinguals, most commonly
remaining instead at varying levels on a continuum of oral proficiency in the
L1(Hornberger,2004). Very few of these learners develop literacy in L1. In addition,
often it is the case that their L2 literacy depends on the level they achieved in L1 prior
to their arrival in the US. Similarly, English language varieties are likely to find support
when concentrated in areas where there are large communities of such varieties. Most
public schools do not offer opportunities to engage in developing non-English L1
literate practices, leaving very few learners with high levels of biliteracy. Often when
these learners enter middle and high school, they are required to start from the
beginning to learn a standard variety of their L1 taught to them as a ‘foreign language’,
despite their accumulated experience using their primary home language and knowledge
of this heritage language. It is worth pointing out that heritage learners are those who

are so designated because they are learning a language that has been used in their family.
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However this designation is not generally used in reference to those who maintain non-
dominant varieties of English, eg.: African American English, Chicano English or
Hawaiian English. Nonetheless where populations of heritage language learners are
substantial, courses may be created to serve their particular needs. Even heritage
language schools have become more widespread in the last ten years constituted by

community-based as well as school-based after school programs.

In addition to the lack of support in schools for developing adult bilingual and biliterate
skills, immigrants face discrimination and bias in society because their English literacy
levels are lower than that of native speakers of mainstream English. They typically end
up employed in working class jobs that are often made possible by the current surge in
transnational business. So it is easy to understand how becoming bilingual or biliterate

in the US is a struggle against many odds.

In contrast, the general orientation to world language instruction in kindergarten-
twelfth grade (K-12) public institutions in the US primarily focuses on the middle-class
monolingual English speaker who will travel to or most likely vacation in the countries
where the focal languages are used. A few even go on study abroad or short exchange
sojourns to another country. However a greater number of students perceive very little
use for world languages. Many actively resist learning and some exhibit even more
resistance by only taking the minimum requirements and not persisting to reach
established fluency levels. Even those that are engaged in learning another language
find it difficult to transition to more formal academic instruction in higher levels when
their elementary ACCELA curriculum has been more geared to motivational games and
songs. Therefore a struggle exists between teachers trying to build proficiency in
another language and learners resisting the need to learn any other world language
(Alexandru, 2008). The spread of English across the world and the growing numbers of
English users also unfortunately affects the widespread perception that learning other

languages is not as important because English is ubiquitous.

At the national level, priorities for learning a language have been recognized for
defense, and therefore limited to selected languages such as Arabic, Chinese, Russia,

Hindi, Farsi, Pashtu, Urdu, Chinese, among others. Nonetheless even the most
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commonly taught languages still have low priority in public schools. In recent years
many schools have actually curtailed or eliminated language study given the pressure to
meet annual academic achievement goals in math and English reading scores on
standardized tests. Meanwhile the world language profession advocates for earlier and
longer duration of language study. Thus schools that are supportive of world languages,
and who still have not met their annual progress goals in reading, math, and now
science must choose between programs that aim at these competing annual academic
achievement goals. In response to the lack of support in mainstream school curricula,
long term resident immigrants and ethnolinguistic groups frequently build communities
that support world language learning on Saturdays in community-based schools and

churches or in afterschool programs.

While classroom foreign language pedagogies are resisted by some students they are
still taken up by many others who engage in using technology and mass media to pursue
interests which also offer opportunities for language learning. Many learners of
Japanese as a world language become interested in popular cultural texts including
anime or manga. Learners of Chinese are interested in martial arts and use this cultural
connection to learn language. Most often the students enrolled in study of Romance
languages of Spanish, French, and Italian have access via technology to participate in
activities in social networks where these languages are used to some degree. It would be

interesting to see how many actually engage and learn language in these venues.

In my own history, my father’s military career obligated us to crisscross the US from
coast to coast. However in the public and private schools that I attended, I did not have
foreign languages included in my study until the gt grade, a very common experience
for those attending schools in the 60’s. Had it not been for my father’s assignment to
Panama, I would not have been instructed in any other language in school. This fact
underscores how little other languages were regarded. Even my mother was convinced
that speaking her own second language, Japanese, much less her first language
Okinawan, was deleterious to our learning English. With this limited preparation is it
not likely that many learners given even this minimal support of foreign languages in
schools could develop bilingualism. Only with strong family ties, communities and

social networks that use another language could someone with effort become bilingual.
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Pavlenko & Lantolf (2000;163) wrote that learners normally construct local & personal
meanings, “A learner’s struggle to participate in the lifeworld of other L2 users and may
result in the reshaping of the self — which comprises, among other things, agency”. In
his or her use of these meaning creating processes, the language learner explores,
creates, and revises linguistic identities which are unique in relation to those of

monolingual users of both L1 and L2.

To become bilingual, a learner draws on the first language as well as what is being
learned in a second language (Cook, 1991). In fact a bilingual is not just two
monolinguals merged into one person (Haugen, 1981). More accurately a bilingual
becomes so through a creative construction of the experiences that they have engaged in
and continue to cultivate. As their activities using the language within social contexts
shape what they can do, their competence develops and functions as creative reflections
of a multicompetent learner reality “that no monolingual text could capture”
(McGroarty, 1998: 614). So when an emerging bilingual is given the opportunity to
develop L1 and L2, they make choices based on localized preferences as opposed to the
emulation of the idealized monolingual L2 linguistic norm. The choices are influenced
by emotionally salient past uses of language. Their feelings developed in relation
toward physical aspects of the L2 such as sound, shape, or rhythm, as well as feelings of
what is appropriate or inappropriate language use. In a study conducted by Beltz (2002)
with multilingual German learners, an interactive task was set up to see how they

described pictures.

In the following excerpt we see how Danny draws on various languages:

—(7) Dieses muft du ja wissen [German]: each petal was coloured differently. One was a light
shade of Farbe [German],another dark and splotchy with hue [English], while a third was almost
reddish with kleur [Dutch], and the undersides were all tinted delicately con tutti i colori

possibili [Italian].

(DANNYTXT Lines: 31-47) ‘This you must know: each petal was coloured differently. One
was a light shade of colour, another dark and splotchy with hue, while a third was almost reddish

with colour, and the undersides were all tinted delicately with every possible colour.’
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Danny had English as a mother tongue, 5 semesters of German language study at the
university and a varied learning history of Flemish, French, Italian and Spanish. We see
how his description reveals his history by his spontaneous use of German, English,
Dutch and Italian. His history as a learner shapes his beliefs about language, and
language learning. As well it affects his identity as a user of multiple languages. Most
likely his experiences affect how he favors certain teaching contexts or methods for his
learning about the world. Since he cannot relive his life in each language, his language
learning constitutes intersections of part learning and new learning, making his

bilingualism a veritable social work of art.

If we see bilingualism as a process that takes a lifetime of experiences, then we cannot
hold onto mythical notions that there is a “balanced” bilingual. In the next section, I will
elaborate on how national organizations are trying to support language-learning
experiences in the schools to provide an earlier start the processes of learning another

language.

NATIONAL PICTURE

I mentioned earlier how the US government has encouraged language learning in certain
languages. In fact, a total of $8.7 million in grants have been awarded for Critical
Foreign Language Instruction: Arabic, Chinese, Russia, Hindi, and Farsi among other
languages in 2007. "With our increasing global economy and national security needs,
it's crucial that we have as many citizens as possible who can communicate in languages
such as Arabic, Chinese, Russian, Korean and Hindi," said U.S. Secretary of Education
Margaret Spellings. This is a considerable amount of money for language education, yet
for k-12 the amount was reduced to 2.2 million in 2008. It is not surprising that three
other government agencies were involved in securing the initial large amount of
funding: State Department (which handle foreign affairs), Defense Department (military
operations) and Office of the Director of National Intelligence (which handle espionage
and counterintelligence operations). This is very scary because these funds shape what
languages are taught, where courses are offered, and who gets to learn. The Defense

Department’s program called National Security Language Initiative, gave priority to
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state and local proposals to provide instruction in critical foreign languages, such as
Arabic, Chinese, Japanese, Korean, and Russian, as well as languages in the Indic,
Iranian, and Turkic families. The amount was $21.8 million in 2006 and 2007, 23.8
million requested in 2008. They also sponsored STARTALK - a project to expand

foreign language education in critical languages in the public schools.

Also two national organizations have become significant partners, American Council on
Teaching of Foreign Language Learners (ACTFL) and National Council for
Accreditation of Teacher Education (NCATE). ACTFL has established the Performance
Guidelines for K—12 learning and NCATE has used ACTFL’s guidelines for K—12

world language teacher education.

Together these national organizations tackle the larger problem that less than one
percent of American high school students study Arabic, Chinese, Farsi, Japanese,
Korean, Russian or Urdu, according to the State Department (Bradshaw, 2007). Less
than eight percent of U.S. college undergraduates take foreign language courses. Fewer
than two percent study abroad in any given year. Foreign language degrees account for

only one percent of undergraduate degrees conferred in the United States.

Now you might ask, where does one study world languages? According to the Center
for Applied Linguistics (Washington Times, 2006) 31% of all US elementary schools
offer this. Private schools offer 7% of these programs and 24% of public schools offer
the rest. Not surprising is that 79% of these schools are geared towards building basic
language exposure, not towards building proficiency. The same source reveals that
elementary world language programs in public schools decreased between 1997-2008
from 24 to 15% while the private schools’ teaching world language has remained about

the same.
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Figure 1 Percentage of elementary schools that offer world language instruction- Private vs. public
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Results from the National K—12 Foreign Language Survey indicates that in most
schools in the US. Spanish is the most popular language taught - 88% elementary and

92% of secondary schools.

While Chinese and Arabic are offered at more elementary and secondary schools than a
decade ago, they still are taught at only a fraction of a percent. What is encouraging is
that programs for heritage learners have increased offering the following languages:
Arabic, Chinese, Greek, Haitian Creole, Hupa, Navajo, Salish, Spanish, and Yup’ik. See
the chart below:
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Figure 2 Percentage of elementary schools that offer world language instruction - Languages offered
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Given this picture of language instruction at the national level, in the next paragraph we

can appreciate the types of programs that develop bilingualism.

BILINGUAL PROGRAMS

If we consider the development of bilingualism important we understand that a schools’
responsibility is to develop bilingualism into biliteracy, so that the language learning
also becomes a vehicle for learning subject matter as well as more sophisticated
language use. Four models are explained below: Two-way immersion program, Late
exit transitional program, Early exit bilingual program, and the Heritage/Indigenous

language program.



The most ambitious program model is the ‘Two-way immersion program’ or ‘Two-way
bilingual program,” which therefore may also be called a dual language program. The
goal of this program is to develop strong skills and proficiency in both home language
(L1) and English (L2). The model includes students from L2 background and students
with L1 background. Instruction is conducted in both languages, typically starting with
a smaller proportion of instruction in L2, and gradually moving to half of the instruction

in each language. Students typically stay in the program throughout elementary school.

Another model is the “late exit transitional program” or also known as Maintenance
bilingual education. Its goal is to develop some skills and proficiency in L1 and strong
skills and proficiency in L2 (English). The subject matter is taught in both languages,
with teachers fluent in both languages. Instruction at lower grades is in L1, gradually
transitioning to English; students typically transition into mainstream classrooms with
their English-speaking peers. Curriculum variations focus on different degrees of
literacy in L1, but students typically continue to receive some degree of support in L1

after the transition to L2 classrooms where their remaining education is in English (L2).

A third model is the “Early exit bilingual program,”or “Early exit transitional program.”
In this program the goal is to develop English (L2) proficiency skills as soon as possible,
without delaying learning of academic core content. Typically instruction begins in L1,
but rapidly moves to English (L2). Students often are transitioned into mainstream

classrooms with their English-speaking peers as soon as possible.

A fourth model is the Heritage/Indigenous language program. It takes into consideration
that students may live in communities where they have been supported by use of a
language other than English and some of these communities have been of indigenous
peoples who have long been underserved by the public education system, among other
sufferings. In these programs the goal is also similar to Dual immersion in literacy in
two languages and content being taught in both languages by teachers fluent in both
languages. However the Indigenous program typically focuses on learners with weaker
literacy skills in L1 and or L2. Known by the name, Indigenous Language Program, it is
almost exclusively offered in American Indian educational communities. The program

supports endangered languages and serves students with weak or no receptive and
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productive skills in both languages. The Heritage learner programs focus on students
whose range of academic literacy varies dramatically: from those whose schooling in
another country may have provided them with strong academic preparation to those
whose have little to no schooling in a language that has been used in their family. Thus
programs are varied; some focusing on language as the only content area taught or in

immersion programs some content areas may be taught in the heritage language.

These models mentioned here have been distinguished from other types of programs in
which primarily world language goals are sought. In the next section, I discuss the

language-focused programs that introduce learners to other languages.

TYPES OF ELEMENTARY FOREIGN LANGUAGE PROGRAMS

In these programs, as mentioned earlier, most of the learners are seen as new to learning
another language. Generally they are expected to be monolinguals. Thus three types of
programs are offered: foreign language experience (FLEX), foreign language in the

elementary school (FLES), and immersion.

FLEX programs aim at providing students with general exposure to language and
culture while FLES programs aim to help students acquire listening, speaking, reading,
and writing skills in addition to an understanding of culture. A smaller percentage of
schools offer immersion programs, in which the target language is used for instruction
at least 50% of the day and the goal is for students to achieve a high level of proficiency
in the target language. As mentioned earlier on the national level, there is a difference
between public and private school program offerings. It is most evident in the types of
programs offered. In the chart below the majority (56%) of private elementary school
programs were FLES programs while the majority of public elementary school
programs were FLEX. Only 2% of private school programs provided language

immersion, while immersion programs accounted for 13% of public school programs.
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Figure 3 Distribution of types of programs found in private and public schools
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For schools to receive federal funding, language classes are recommended to meet at
least 4 days per week for no less than 45 minutes per class to meet the goals of the
national standards and federal funding (Foreign Language Incentive Program). In a
content-enriched program, a daily one-hour language class is strongly recommended. In
partial or total immersion program, 50-100% of class time is conducted in the target

language. Also assessments are needed to show development.

ASSESSMENTS IN ELEMENTARY LANGUAGE PROGRAMS

While all elementary schools are subject to the standardized tests in each state, given the
limitations on this paper, it is not feasible to discuss such assessment tools here.
However there are several recent assessments that have been developed by the Center
for Applied Linguistics for use in elementary language programs. In my presentation,

participants were given a chance to take some sections of these. Here I describe the
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three that are increasingly being used to gauge learners’ oral proficiency, CAL Oral
Proficiency Examination (COPE), Simulated Oral Proficiency Interview (SOPA) and
Early Language Listening and Oral Proficiency Assessment (ELLOPA). Next I critique

some of the problems with these instruments and then conclude.

The first of the three assessments, CAL Oral Proficiency Examination (COPE) is
identified as appropriate for use in 5th and 6th grade immersion programs for students
to demonstrate second language proficiency. Here proficiency is measured through role-
playing situations typically encountered at school. It provides activities utilizing
manipulatives, familiar objects and situations, and culturally related materials. A rating

scale was designed drawing on the nine-level ACTFL Proficiency Guidelines (1986).

The second, the Student Oral Proficiency Assessment (SOPA, 1991) was designed to
assess the oral language proficiency of immersion students in Grades 1-4. It measures
five developmentally appropriate language tasks: 1) identifying, naming, and following
instructions, 2) answering informal questions, 3) identifying and describing a
sequence,4) retelling a story (speaking in longer discourse, using tenses) and 5)

supporting an opinion (presenting a convincing argument and using appropriate register).

The third instrument is the Foreign Language in the Elementary School SOPA
(ELLOPA), designed for students in programs where less intensive foreign language
instruction is provided. It measures ability to describe and place objects and people in a

familiar scene, and following instructions.

From these brief descriptions you can see that there are several shared features of
among the COPE, SOPA, and ELLOPA. All are 1) “interview ” genre based, 2) have
sequence—warm up, task, wind down, 3) require coordinated pair work, but are
individually assessed, 4) in the rating there is an attempt to reach a “ceiling”, that is, a

point at which the learner cannot perform independently, 5) use the same rating rubric.

The differences among these three are that the COPE uses role-play format exclusively
and the main interaction is between students. On the other hand, both the SOPA and
ELLOPA ask informal questions, require a description, narration, and also include a

role-play, but the main interaction is between the interviewer and students.
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If we think about what bilingual learners do, we can see an immediate discrepancy.
There is an absence of student-initiated topics. In other words, students do not get to
start or end a conversation, or even to change the conversational topic. There are no
provisions in the rating to take into consideration uneven levels of interactions due to
the students’ relationship to each other—even in something as basic as control over turn
taking. As in most tests there is variable quality of performance due to the learner’s
topic familiarity. But in oral tests this familiarity will affect dramatically the degree to
which the students can orally display what they know. The language that is rated is
‘transactional’ rather than the ‘interactional’ language normally used to in building
relationships with partners or audience, an essential ingredient to make conversations
work between people in society. Thus using language to build relationships through talk
is not recognized, nor is using language to create new knowledge, nor is there
acceptance of a creation of new language terms, such as using phrases like, “What do
you think?”’; “This reminds me of...”;*This sounds like ....”; “How do you say....I
invented a word...... ” More importantly this does not capture a child’s growing
development of critical language awareness, of how language works to influence
themselves and others. We cannot see how they are using language to accomplish goals
that require this type of language use. We cannot see how they use their proficiency to
collaborate with others on common goals. These limitations reveal that the assessment
of language learning is still not focused on what bilingual learners need to learn and do,

but rather remains focused on features of the language itself.

At a local level in a town near my university, there is a Chinese dual immersion school
that is directing its efforts to assess children’s bilingual development. I invite you to
visit and compare their requirements with what these national assessments require.
Please visit:

http://www.nflrc.iastate.edu/Chinese/documents/Kindergarten Curr Scope and Seq.pdf

In Massachusetts, political restrictions on providing instruction to bilingual learners in a
non-English language were recently passed in a referendum called Question 2. It
restricted the use of non-English language in instruction in all public schools unless the
school is a dual immersion language program. So there is a perception that it barely

supports bilingualism in dual language programs by funding state sponsored elementary
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projects. Since there are only a few of these and they are supported by local bilingual
communities, they bring hope in that by being successful they might inspire more

ambitious school districts to follow them.

CONCLUSION & CHALLENGES AHEAD

I have discussed how bilingualism in the US is very much a struggle that is alive
because of several factors. On an individual level, bilingual learners draw on life
experiences that can foster their bilingualism and biliteracy. These experiences naturally
draw on family and community languages as resources if they are available, used, and
permitted to be developed in academic settings. This growth is inherently one that
creates a hybridity of language practices if the individual is allowed to use all languages.
We can see this in code switching abilities and creative multilingual use. In fact
bilingualism has stages where language boundaries are blurred and should not be

compared to two monolingual developments in separate languages.

The larger federal and state level policies influence possibilities of becoming bilingual
through resources and legislation. National defense supports certain languages and not
others. Politically active communities that have non-English languages can be a
resource and advocate for having their languages included in schools in a number of
types of programs. On the other hand, assessments may narrowly focus on linguistic

features that don’t capture what is actually needed to become biliterate.

I see that our challenges ahead need to be conceived of both at the macro and micro
levels. At the macro level, we need to examine our orientations to bilingualism to
understand what type of bilingualism is desired for whom, by whom. We also need to
check if these goals are well articulated across our programs to reach our desired goals.
This means an alignment is needed across K-16. Do we as teachers look ahead of the
grades our learners are currently in order to prepare them for broader success, or are we

too narrowly focused on grade-level details in language learning?

At the micro level, we are challenged by the current focus on empty language

performances (talking, listening, reading, writing) without a focus on using language as
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a resource for thinking and identity building (to create, to think, to engage with others to
inquire and do things). We as language teachers and researchers have a wide range of
bilingual activity to draw on. If only our courses allowed and encouraged this range of
language and literacy use, we might be able to reach our bilingual goals and help our

learner create bilingual identities through their activities.
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Abstract

This article introduces the social context of US bilingualism from a national perspective to
present some of the challenges faced in building multilingual capacity through public education
in world languages. Drawing on current research literature, as well as my own past personal and
professional experiences, I describe the major varieties of currently existing programs, and
provide several representative examples of their corresponding activities and assessments. Next
a discussion of the directions to develop bilingualism and ensuing challenges are provided. 1
conclude with a description of several promising developments.
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Japanese University English Language Courses

David Watts
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Introduction

Many teachers of second language learners (who are often themselves second language learners)
are aware of the importance of bringing about greater learner independence by encouraging
their students to use language learning strategies (LLSs).

In an attempt to facilitate this use by students, the aim of this paper is to discover ‘how language
learning strategies can assist students in becoming more effective second language learners’
(Chamot, 2004) and in particular, to examine practical ways in which LLSs can be taught to
second year Japanese university students and to analyse students’ responses to the activities
described and their reflections on their own language learning. The outcomes of their responses
to these activities provide useful insights into how these learners regard LLSs as well as how

training in their use might be improved upon in the future.

In this paper, a brief review of the literature covering LLSs and how they link into the idea of
good language learner characteristics is followed by an examination of the context, learning
materials relating to LLSs and their implementation in the Japanese university English language
learning setting. The focus then shifts to the design of and a discussion of the results of a
questionnaire carried out with the cooperation of Japanese university English language students.
Finally, the conclusion provides suggestions for improvement of the course and pointers for
subsequent follow up research.

Literature Review

Definitions

Definitions of LLSs differ in the research literature. O’Malley and Chamot (1990) describe them
as ‘the special thoughts or behaviors that individuals use to help them comprehend, learn or
retain new information’. Oxford (1990), on the other hand, describes them as ‘steps taken by
students to enhance their own learning’. Although these definitions display differences, it is
clear from both of them that they are conscious efforts made by the student to find more
effective ways to improve their own language learning, with the ultimate aim of increasing their

proficiency in the target language.
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The Good Language Learner

Research into LLSs derives from the work of Rubin (1975), which investigated the
characteristics of a ‘good language learner’ and how an examination of these characteristics can
assist teachers of second languages. These can be summarized as follows; the good language
learner thinks about their language learning process; they try to discover which learning
methods work well for them; if they don’t understand why they are doing something in class,
they should ask the teacher; they should be prepared to take risks in their language learning.
This might mean, for example, devising and trialing different vocabulary learning techniques.
Furthermore, they should try not to be afraid of making mistakes, as these are a potential
opportunity to learn. At the same time, they should not be overambitious in their language
learning. Mastery of a second language is a lengthy process, and they should not become
frustrated when they perceive that they are not improving. They should also be able to work on
their own. For example, they shouldn’t rely solely on their teacher to direct their language
learning. They should be organised and active in their learning, using their time effectively to
learn English sensibly, and always looking for opportunities to develop their language outside of
the classroom as well as during class. Finally, they should consider both communication and
accuracy equally when producing the target language.

In brief, the qualities of a good language learner are, amongst others, an ability to think about

not only the target language but also the best way to learn that language.

Classification of Strategies

From the above characteristics of a good language learner, it is possible to extrapolate the
following LLSs that might be employed usefully by such a learner. The following is a summary
of the work of Rubin and Thompson (1982).

Metacognitive strategies
Students should be able to organise their study independently, by taking advantage of diverse

learning opportunities, including interacting with native speakers.

Planning strategies
Students should plan their own particular goal in a given activity or over a certain period of time,
for example paying attention to major grammatical points that might be explained during a

lesson.

Monitoring strategies

An awareness and use of students’ own errors is key to their understanding of where their weak
point(s) may lie in the target language. Students can not only evaluate their own linguistic
output but can also assess the appropriateness and efficacy of a particular LLS that they might

be using.
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Cognitive strategies
Examples of these might include rehearsal of language for a specific communicative purpose,
such as a presentation or business telephone call, or learning of formulaic and idiomatic

language for a specified field.

Deduction / induction strategies
These might include use of mnemonics or other memorization techniques, and the use of a

context to try to grasp the meaning of an unknown portion of the target language.

Elaboration, inferencing and substitution strategies

In situations where a piece of target language is unknown to the learner, they should be able to
use what language they know to describe what they mean using paraphrases, synonyms or even
gestures, rather than overly relying on dictionaries or other, similar, non-communicative

resources.

Social strategies

Preparedness for students to ask questions for clarification with teachers and native speakers is
essential to their progress. Similarly, an ability to participate in cooperative activities such as
working with other students, or playing games in the target language is likely to foster

improvement.

Affective strategies
An awareness of how language learning can make the student feel is important. They should not
be afraid of making errors or panic when a difficulty is encountered, and not feel discouraged

when there may seemingly be a block in their language learning progress.

Context of the lesson activity

The Class

This set of class activities and subsequent questionnaires was developed with the cooperation of
a second year class of 20 English language major students in a Japanese university. Typically a
student of this kind will have received 6 years of English language instruction in Junior High
and Senior High Schools, and a further one year at the First Year level of university, which in
this particular institution consists of 4.5 hours per week of Communicative English, 1.5 hours of
Grammar and Basic Writing, along with other core classes, including Phonetics, and Speech and
Performance.

The course is entitled Communicative English, and so the nature of the class is necessarily a
communicative one, whereby collaborative tasks are encouraged, and great importance is placed
on creating a supportive classroom environment for the students to build their confidence in

using the target language. The skills focus is largely on speaking and listening, although there
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are also opportunities to engage with reading texts. This class is not regarded as a writing class
as these skills are encouraged in different classes in the second year syllabus.

Gender ratio

The female / male ratio in the class is very heavily weighted towards females, at roughly two
thirds to one third. Although a variety of research has shown that there are differing findings
about which gender uses more LLSs, O’Malley and Chamot (1990) refer to research working
with the U.S Foreign Service Institute that suggests that females reported using strategies
‘significantly more often than males and used a wider range of strategies’. It was felt in this
study, however, that an investigation into whether this was true of Japanese students was outside
the scope of the current research.

However, the weighting of female students to male students may indeed mean that the class as a
whole might be more receptive to LLS instruction than with a class of different gender ratio
characteristics.

Language Proficiency

The participants in this research vary in their proficiency in the target language, but generally
speaking, they might be categorized as belonging to a band of abilities from Lower Intermediate
to Intermediate in spoken English, although as is often the case with this kind of student,
reading and writing abilities might tend to be slightly higher. This reflects the relatively jagged
profile of language abilities of Japanese university students, brought about by a wide variety of
cultural and educational factors. Chamot (2004) states that ‘more proficient language learners
use a greater variety and often a greater number of learning strategies’, so with this in mind it
was felt that because of this level of language proficiency rather than one of lesser abilities, this

might be an appropriate cohort to work with the research in question.

Motivation Level

For the Japanese university context, the class consists of a good proportion of relatively
confident users of the target language. This perhaps reflects the fact that these students are
English majors; in other words, these are students who have elected to specialize in English as
their main field of study, and as a result could be described as being highly motivated to
improve their target language ability. On the whole, the students have positive feelings towards
learning the target language, although they may tend to lack confidence in their abilities. Oxford
(1990)states that ‘positive emotions and attitudes can make language learning far more effective
and enjoyable’, so it would be fair to conclude students of this particular cohort are motivated to
learn, and therefore would in all likelihood benefit from opportunities to increase their

knowledge and understanding of LLSs.

Language of instruction
As students are of intermediate L2 proficiency, it was felt that they were of a sufficient language
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ability to cope with the task of considering their attitudes and experiences of LLSs, so the entire
suite of tasks and activities is conducted in the target language. However, great care was taken
to ensure that LLS training activities are tailored to their level, for example by omitting or
adapting complex academic concepts and terminology. The decision to carry out the entire set of
activities in English has the added advantage of maximizing students’ exposure to the target

language.

Rationale of the learning materials

Aim; learn how to learn

In the light of the understanding of the importance of LLSs in helping students to increase their
learner independence and language level, the aim of this set of integrated classroom activities is
to assist learners to develop and improve upon their existing knowledge and understanding of
the value of LLSs in second language acquisition. In addition, it is envisaged that the students’
language level is sufficient to justify exclusive target language use in the presentation and
student discussion of these activities. In other words, above and beyond the overall aim of
learning the language, there is an additional aim of raising students’ awareness of how to learn a

second language.

Learner oriented activities

As Cohen (1990) states, there has been ‘a shift in focus from the teacher to the learner’ in
studies into second language acquisition. As such, the tasks and activities set out in this paper
are an attempt to reflect this shift by empowering students to take responsibility for their own
learning, thereby potentially increasing their own motivation for learning the second language.
This will then be likely to have a positive effect on their language learning progress. Ellis
(1997) makes reference to the existence of ‘resultative motivation’ and that this kind of
motivation ‘is the result of learning’. This motivation can then be fed back into the learning
process, thus promoting a virtuous circle of motivation and language improvement in the
student.

This set of activities aims to increase students’ responsibility for their own language acquisition;
by asking them to regularly and consistently analyse and evaluate their own language learning
strategies, and how effective or otherwise these might be, the teacher is shifting the
responsibility for the learning experience over to the student. At the same time, these activities
are an opportunity to raise students’ awareness of LLSs, because as the results of the
questionnaire might lead one to believe, this ‘metacognitive knowledge’ (Chamot, 2004) of

language learning was not in all cases clear to a significant proportion of students.

Method
In this set of learning tasks and activities, the role of the teacher moves away from that of a
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language instructor to more of a facilitative role; a learner trainer, or more specifically someone
helping learners to understand their own learning styles and therefore make informed choices

about LLSs in their own second language developmental process.

Although students are implicitly shown different strategic approaches to language learning,
explicit strategy instruction appears to be favoured in the literature; Chamot (2004) notes that
‘research on reading and writing instruction in first language contexts strongly argues for
explicit strategy instruction’. As a result, it was felt appropriate to combine implicit with explicit
LLS training on this course. This was done over the course of the semester; students are
provided with opportunities to discuss LLSs very early in the course, and are asked to plan their
strategy use over the extent of the course. At the end of the course, students are asked to report
their reflections on the success and/or appropriateness of their chosen strategy or strategies for
their proficiency and individual learner situation.

At the same time, strategies from the awareness raising activity early in the course (as well as
others) are referred to frequently during the course with teacher reference fading over time to
encourage learner autonomy. Students are also requested frequently to review learning task
performance in relation to any LLSs they may have used in their execution by providing them
with a weekly self-assessment sheet which is collected and individually commented on by the

teacher.

First part (towards the start of the semester)

Stage 1

Activation of previous knowledge and experience

Students are initially asked to look at a number of ideas and beliefs about language learning (see
Appendix 1) and to decide whether they agree or disagree with them and to think of reasons
why and, if possible, personal experiences to back up their opinion. They are then asked to share
their answers with a partner, discussing similarities and differences in their opinions. Next,
students are regrouped so that they are in larger groups, their task this time being to report
briefly their conversation with their previous partner. As a group, students must then try to reach
some sort of consensus about each belief. Finally, students return to their original partner and
exchange reports of their group’s discussion and decision (if reached). The purpose of this series
of tasks is to activate students’ existing ideas and vocabulary related to language learning in
preparation for the subsequent discussion activities. This is further assisted by interacting in
pairs and then in groups to increase confidence, and at the same time to be exposed to a number
of different students’ ideas and potentially different lexical fields, thus presenting them with an
opportunity to expand their own vocabulary. All these aims are facilitated by giving students
opportunities to discuss and then to report them to another person or people, and through
reminding students to take notes to help them remember key ideas and vocabulary items used in

the discussions.
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Stage 2

Input from teacher on their own language learning experience

I have found that students have responded extremely positively at this stage of these activities to
the personal experiences of the teacher in his experience of language learning. In my history of
learning the Japanese language, for instance, [ have used a variety of strategies over the years
and according to my ability and time restrictions. I tell them about the use of kanji cards and
posters, and strategic placement of post-it notes on everyday objects in the home. I then go on to
tell them about how useful it is to the language learner to surround herself with the target
language and culture, and relate to them my experience of living in Japan and seeking out
people with similar interests who I can make friendships with. Then follows a brief examination
of how important I have found it to imitate target language that I heard from friends or the
media by listening carefully and then being prepared to take the risk of using it myself, all the
while monitoring native speakers’ reactions in an attempt to gauge how successful (or
unsuccessful!) my efforts were. The main point I want to communicate to students here is that in
my particular situation, although I want to communicate with friends and colleagues effectively,
it is still necessary to monitor my speaking output for accuracy in language use. Another aspect
to my second language use is to not rely on dictionaries and other learning tools while in
conversation, rather to use already existing acquired second language elements to express the
idea or feeling required. Although this creates extra stress for the listener, I have found that in
the subsequent remarks that there will be an opportunity to be exposed to more accurate and
natural language from an authentic source. This reflects Chamot (1990)’s comment that learners
should ‘use what they know’, rather than resort to time consuming and uncommunicative

dictionary use.

At the same time, fully understanding that learners’ individual aims necessarily differ, I find it
important to stress to my students that each students’ individual needs in learning another
language must also be different. However, students seem to be more motivated to discuss these

strategies if they are presented in this informal and anecdotal way.

Stage 3

After the initial discussion activities surrounding students’ attitudes to language learning, and
listening to brief teacher input on his experiences of LLSs, the students are informed that they
are to choose some strategies for themselves. Students are asked to look at a second handout
(see Appendix 2), this time with a number of LLSs, adapted from Oxford (1990)’s strategy
inventory for language learning (SILL) (see Appendix 3). These strategies roughly fit into the
categories of strategy outlined in the Literature Review, namely metacognitive, planning,
monitoring, cognitive, deduction / induction / transfer, elaboration / inferencing / substitution,
social and affective strategies. They are required to choose the 3 strategies that they think look
most useful for them at this stage in their learning and to rank them 1 to 3. They are also asked

to choose one which would be least useful to them. Students then discuss their choices in pairs,
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justifying their opinions with reasons. It is expected that students will recycle ideas and
language from the earlier task related to beliefs about language learning in order to successfully
complete the discussion. The discussion continues with students taking notes, in order to assist
them in the following task, which is to regroup into larger groups of perhaps 4 or 5 students and
briefly present a summary of their discussions.

Groups are then asked to attempt to come to a consensus about the strategies. Often, students do
not manage to reach this consensus, as individual students obviously have differing needs and
therefore necessarily identify different strategies as being potentially useful for them. As raising
students’ awareness of LLS usage, and not necessarily consensus reaching is the overall aim of
this series of tasks, the teacher can input into groups that it is acceptable for students to ‘agree to
differ’.

Finally, students are asked to choose one or more strategy that they think would be useful during
the course of the semester, and to share that with the group, giving reasons where appropriate.
The teacher finishes the session by letting the students know that as reflection on the success (or
otherwise) of a strategy is an important process, the idea of strategy review will be covered in
the final lesson of the semester. Students are asked to be able to report verbally how their

strategy choice worked in the interim period.

Second part (towards the end of the semester)

LLS lesson follow-up and review

Stage 1

In order to activate prior knowledge and to stimulate their language connected to language
learning and LLSs, students are asked initially to have a discussion in groups with the aim of
producing a list of three strategies that were presented to them in the earlier lesson. Students are
then asked to share their lists with other students in slightly larger groups. After these two tasks,

students are generally able to remember a good proportion of the strategies.

Stage 2

Students are then given a handout including a list of all the strategies that were presented to
them in the first part as reference and are asked to discuss some questions (see below) with the
aim of getting the students to review their strategy choice(s) and evaluate their effectiveness (or

otherwise), giving reasons.
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Discuss the following questions in pairs

1.Which did you think might be useful? Why?

2.Did you try to carry out these strategies this semester? Discuss it with your
partner. If you didn’t, why not?

3.Do you still have the same opinion about these strategies as you did at the
start of the course?

4.Are language learning strategies important? Why?

5.Which of these do you use at the moment? Do they work?

At this stage there tends to be a lot of laughter as students admit that they haven’t really carried
out their promise, but as discussions continue, it often transpires that many students have
actually unwittingly used some of the strategies during the semester. As before, students then
are organized into slightly larger groups of 4 or 5, and asked to briefly give a summary of their
previous conversations. Students are normally very engaged with this task, as they are very
curious to compare the effectiveness of their own strategy use with that of their colleagues.

Stage 3

Finally, students are asked to make a list of the three most important LLSs for them at their
stage of learning, based on their earlier reflections of the semester. Students should also consider
how realistic their choices might be in the context of either a Spring or Summer break, as well
as limitations, such as not being in an English speaking country, or a lack of time to study

English due to other commitments.

After these activities, students are individually asked to complete an anonymous questionnaire
about LLSs which are collected and analysed, to provide input for reflection in preparation for

subsequent iterations of the course.

Questionnaire

Aims

Chamot (2004) notes that ‘the most frequent and efficient method for identifying students’
learning strategies is through questionnaires’. With this in mind, it was felt that this was the
most appropriate method to survey students’ experiences of, and attitudes and feelings towards,
LLSs.

The aim of the questionnaire detailed in this paper was to discover students’ experience of LLSs

before the course, to ascertain how effective this series of activities was in raising their
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awareness of LLSs, and to evaluate the usefulness and relevance of LLSs and the activities to
the students in their future language learning.

Design

A summative feedback questionnaire regarding LLSs was presented to students of the course in
the final week of the semester in order to ascertain their feelings, impressions and in a very
basic and simple way, test the effectiveness for this particular cohort of students that this course
had in increasing awareness of the role of LLSs in their progress of acquiring greater skills and
abilities in the English language. These feelings and impressions correspond to what
Oppenheim (1992) refers to as ‘non-factual questions’, or those which attempt to discover
respondents’ ‘state of mind’ (ibid). Oppenheim (ibid) further notes that ‘an attitude... has
intensity’, and so in an attempt to capture the nature of individuals’ attitudes, respondents were
given a choice of five responses which reflect that intensity to the attitude statements on a Likert
scale, ranging from ‘Strongly agree’ to ‘Strongly disagree’. It was felt that the fact that the
Likert scale is ‘the most popular scaling procedure in use today’ (ibid) it would mean that
students would be familiar with this method of attitude measuring, and this would be likely to
increase their willingness to answer accurately. Students are then asked to write responses to
four more open questions to provide them with an opportunity to express themselves more fully

and individually.

A further consideration that it was necessary to take in the design of this questionnaire was a
sensitivity to the students’ English language ability. The usefulness of the responses would be
severely compromised if students were not able to fully understand the attitude statements. The
importance of this sensitivity is reflected in the clarity and appropriateness of language level of
the attitude statements and the fact that the requested response was simply to circle a number
which most corresponded to the respondents’ attitude.

Finally, Oppenheim notes that ‘all survey data must be treated as confidential’ (ibid), so, in
order to safeguard respondents’ identity, and to increase the validity of students’ responses, all
respondents were explicitly requested, both verbally by the teacher, and written in the text of the

questionnaire, not to reveal their name on the response sheet.
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As aresult of all the above considerations, students were presented with the following attitude

statements.
1 | I knew about LLSs before the LLS lesson
2 | I thought the LLS lesson was useful
3 | I was able to use a new LLS this semester
4 | Itried a variety of LLSs this semester
5 | LLSs are important to me as a student of English
6 | I will continue to use LLSs in the future

Results and discussion

For this research, one cohort of 20 students were invited to respond to the questionnaire after the
follow up session of activities on the final lesson of the semester. The responses are detailed
below, both in terms of numbers of students (No.) and percentages (%). For the purposes of this
analysis of results, response 3, or ‘Don’t know’ were treated as non-analysable and therefore do

not feature in this discussion.

Strongly | Agree Don't Disagree | Strongly

agree know disagree
No. | % | No.| % | No. | % | No. | % | No. | %
1 | I knew about LLSs before the | 0 0 (2 10 | 6 30 | 6 30 | 6 30
LLS lesson
2 | I thought the LLS lesson was | 7 35 |8 40 | 5 2510 0 |0 0
useful
3 | I was able to use a new LLS this | 1 5 |7 356 30 | 4 20 |2 10
semester
4 |1 tried a variety of LLSs this | 1 5 |5 2519 45 | 5 2510 0
semester
5 | LLSs are important to me as a | 12 | 60 | 3 15 |5 2510 0 |0 0
student of English
6 | I will continue to use LLSs in | 8 40 | 6 30| 6 30| 0 0 |0 0
the future

The results of the questionnaire reveal that at the start of the course, 12 out of 20 students (60%)
either disagreed or disagreed strongly with attitude statement 1 (I knew about LLSs before the
LLS lesson), whereas only 2 out of 20 (10%) knew about them. This finding seems to back up
Chamot (2004)’s notion that this ‘metacognitive knowledge’ of LLSs was not in all cases clear
to many second language students.
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Perhaps this explains why the vast majority (75%) either agreed or strongly agreed with attitude
statement 2, finding the lesson useful. This seems to be confirmed by students’ responses to
attitude statements 5 and 6; 75% felt that LLSs were important to them as a student of English,
while 70% felt that they would continue to use LLSs in the future. These findings would
indicate a high level of efficacy in raising students’ awareness of LLSs, and a positive uptake of
the ideas into their own future language learning.

Students’ responses to attitude statements 3 and 4 reveal a less conclusive and mixed picture,
however. 40% of respondents reported being able to use a new LLS in the semester following
the LLS lesson, while 30% were not. At the same time, 30% of students stated that they had
been able to use a variety of LLSs, while 25% had not. However in both these cases, there
remains a larger proportion of students (albeit slightly) reporting increased use of LLSs
subsequent to the lesson.

Overall, these results are pedagogically encouraging as they suggest that the activities
responded to an identified initial need for students to raise their awareness of LLSs. 75% of
students said that LLSs were useful after the course, whereas only 10% of them were even
aware of them before the course started. Equally encouraging is the student takeup of LLSs in
their language learning; it is highly significant that 75% of students felt that LLSs were useful
and that 70% of them reported that they would use them in the future.

Conclusions / Suggestions

This paper has shown how LLSs can be useful to students of a second language, and has
attempted to show how Japanese university students can benefit from explicit LLS training in a
course of Communicative English.

A suite of discussion activities is detailed, aimed at raising awareness of LLSs in second
language learning, and how takeup of LLSs is encouraged over the period of the course. Results
from a questionnaire conducted at the end of the course suggest that there is much to be
encouraged about regarding students’ positive attitudes towards LLSs in second language
learning.

Students reported that they benefited from their increased awareness of LLSs and that they were
enthusiastic about incorporating them into their subsequent language learning activities.
Although the obvious limitation of the research detailed here is that it was conducted with a
relatively small number of respondents, it is nevertheless clear that there is great beneficial

value in these activities which eventually foster greater learner independence.
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Appendix 1

Worksheet 1

Beliefs about Language Learning

Read each of the following statements about language learning. Decide whether you agree or

disagree. Discuss your answers, and give reasons WHY with the other members of your group

and try to reach a group consensus.

A = Agree D = Disagree

Put your answer first and the group's consensus second.

Belief

Agree /Disagree

You

Group

When I read in English, I should look up every word I don't know.

Children are better language learners than adults.

I can learn English in one year if I study really hard.

Making errors is not always a serious problem.

The teacher should try to correct all of my mistakes.

Language games take up valuable class time.

Watching television and movies in English are two of the best

ways to learn English.

I can learn a lot of English just by living abroad.

Ability to explain grammar rules is essential to speaking English.

I might learn the mistakes or accents of other students by speaking
together with them.

Learning about a foreign culture will help me learn the language.
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Appendix 2

Worksheet 2

Strategies for Language Learning

Work in pairs. Which of the following strategies do you feel would most help you learn English
over the next three months? Number your top three

(1 =most important, 2 =second most important, etc). Which strategy do you feel would be least
useful? Mark it with a ??

Together, think of as many reasons as you can for choosing your strategies.

I should ...

Strategy Pair | Group Reasons

find opportunities to use English outside of

class.

use my native language when I can't find the

right English words.

use facial expressions or gestures when I can't
find the right English words.

use visual aids when I can't find the right

English words.

not be afraid to make mistakes.

try very hard not to make grammatical
mistakes.

keep a language journal, diary or notebook.

find creative ways to remember important

words and phrases.

reward myself for my successes.

read a lot in English, especially for enjoyment.

study with a partner or in groups.

record vocabulary and grammar points in a

meaningful, systematic way.

review work that you have finished often.

other strategy
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Appendix 3

Strategy Inventory for Language Learning

Version 7.0 (ESL/EFL)
© R. Oxford, 1989

Part A

1. I think of relationships between what I already know and new things I learn in English.

2. Tuse new English words in a sentence so I can remember them.

3. I connect the sound of a new English word and an image or picture of the word to help me

>

el A

remember the word.

I remember a new English word by making a mental picture of a situation in which the
word might be used.

[ use rhymes to remember new English words.

I use flashcards to remember new English words.

I physically act out new English words.

I review English lessons often.

I remember new English words or phrases by remembering their location on the page, on

the board, or on a street sign.

Part B

10.
11.
12.
13.
14.
15.
16.
17.
18.

carefully.
19.
20.
21.
22.
23.

I say or write new English words several times.

I try to talk like native English speakers.

I practice the sounds of English.

I use the English words I know in different ways.

I start conversations in English.

I watch English language TV shows spoken in English or go to movies spoken in English.
I read for pleasure in English.

I write notes, messages, letters, or reports in English.

I first skim an English passage (read over the passage quickly) then go back and read

I look for words in my own language that are similar to new words in English.

I try to find patterns in English.

I find the meaning of an English word by dividing it into parts that I understand.
I try not to translate word-for-word.

I make summaries of information that I hear or read in English.
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Part C

24.
25.
26.

To understand unfamiliar English words, I make guesses.
When I can’t think of a word during a conversation in Eglish, I use gestures.
I make up new words if I do not know the right ones in English.

27. Iread English without looking up every word.

28. 1try to guess what the other person will say next in English.

29. IfI can’t think of an English word, I use a word or phrase that means the same thing.

Part D

30. Itry to find as many ways as I can to use my English.

31. Inotice my English mistakes and use that information to help me to do better.

32. I pay attention when someone is speaking English.

33. Itry to find out how to be a better learner of English.

34. 1plan my schedule so I will have enough time to study English.

35. Tlook for people I can talk to in English.

36. I look for opportunities to read as much as possible in English.

37. Thave clear goals for improving my English skills.

38. I think about my progress in learning English.

PartE

39. Itry to relax whenever I feel afraid of using English.

40. I encourage myself to speak English even when I am afraid of making a mistake.

41. 1 give myself a reward or treat when I do well in English.

42. Inotice if I am tense or nervous when I am studying or using English.

43. 1 write down my feelings in a language learning diary.

44. T talk to someone about how I feel when I am learning English.

Part F

45. IfI do not understand something in English, I ask the other person to slow down or say it
again.

46. 1 ask English speakers to correct me when I talk.

47. I practice English with other students.

48. T ask for help from English speakers.

49. Task questions in English.

50. Itry to learn about the culture of English speakers.
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Introducing Language Learning Strategy Training in
Japanese University English Language Courses

David Watts
Department of British and American Studies, School of Foreign Studies

Abstract

Language learning strategies (LLSs) have long been seen as being important in facilitating
student-centred learning, and are increasingly becoming of greater significance to Japanese
undergraduate students of the English language. However, students have had limited
opportunities to receive explicit training in LLS acquisition. This classroom-based study
describes methods of LLS awareness raising and training in the early stages of a course of 15
90minute sessions. It then investigates students’ previous awareness of LLSs, and looks into
how useful students find LLSs in their language acquisition, based on their responses to an
end-of-course questionnaire. Overall, students reported that the training was useful, and that
they would continue to use LLSs after the course ended. As such, explicit awareness raising

activities of LLSs, and their explicit training are seen as beneficial to students in encouraging

learner independence.
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La ensefianza para mejorar la competencia de la comprension lectora
--- un reto para una actividad de lectura intensiva de espafiol ---

Departamento de Estudios Hispanicos de la Facultad de Estudios Extranjeros
EZAWA Terumi

(Resumen)

Este articulo es un informe sobre una actividad de lectura intensiva de espafiol que hemos
llevado a cabo en la Universidad Provincial de Aichi, y al mismo tiempo un estudio de la ensefianza
para mejorar la competencia de la comprension lectora de los alumnos de E/LE en Japon.

Muchos de los alumnos japoneses no emplean mucho tiempo en leer libros escritos en espafiol,
asi que su falta de comprension lectora es un problema grande en la ensefianza de E/LE en Japon.

Tratamos de buscar casos anteriores de actividades de lectura intensiva de espaiiol en alguna
academia o universidad de nuestro pais en vano, y posteriormente hicimos una investigacion sobre
ejemplos anteriores en el mundo pedagogico del inglés en Japon, actividades de animacion a la
lectura, clubes de lectura, asi como cursos de comprension lectora dentro del ambito de E/LE.

Finalmente hemos disefiado y puesto en practica actividades de lectura intensiva de espafiol
teniendo en cuenta las experiencias anteriores en inglés de nuestra Universidad, pero las situaciones
de la ensefianza de estas dos lenguas en Japon son tan diferentes que hemos tenido que adaptar
nuestra primera actividad. Es natural que las actividades en inglés estén mas adelantadas que las de
espafol, pero nos hemos planteado un reto algo original para el mejoramiento de la competencia de

la comprension lectora de los alumnos japoneses.
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A situacéo educacional das criancas brasileiras apds a volta do Japao

Departamento de Relagoes Internacionais
KOSAKA Katsumi

(Sumaério)

Baseando-se nos resultados de pesquisa, procura-se analisar o processo de
adaptacdo a escola brasileira, de Maria, que passou a viver no Brasil pela primeira
vez apds o término da escola primaria do Japido, bem como os fatores que lhe
possibilitaram o sucesso de adaptacido. Como resultado, verificam-se trés fatores
importantes a essa adaptacdo: (1) Existéncia de modelo (2) Ajuda da mée e familia
(3) Cooperacéo entre familia e escola

Porém, cada crianca brasileira que retorna do Japao passa a viver em um
ambiente diferente. Ha criancas que néo recebem cooperacio nio s6 da escola como
também nem mesmo ajuda de familia. Assim vemos, que em futuro, incluindo-se a
sociedade, se torna desejavel a cooperacdo da familia, escola e sociedade para a
formalizacdo de um sistema que promova a adaptacdo das criancas brasileiras que

retornam do Japao, a escola brasileira.
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i
1. Correcting a student’s mistake

+ “I’d like some informations about your courses.”

« “Is John ill? He s lost a lot of weight.” “Yes, he is rather slender these days, isn’t he?”
2. Helping students understand differences in meaning

«If I had the money, I’ d buy a new car. / IfI have the money, I’ll buy a new car.

3. 300words (either a successful or an unsuccessful learning experience)
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FHEEAKOBK, 303FE DHEENRHDN, 12 CHRER NITK L QXEE TITbh
Do RADLFEIFA07NEE T, BB ENEFALD language awareness task Z 8% T
Nz, ZIBT, BFENET = /L TDT8, RILa—RA& %L TV AL ANFZOE
FEATA—ABML T RN TNy P OB EIFHIEII R ATREIE LD BRI TF
IFHILTND, EBIT., ZERTRREDBY | language awareness task [AIFRDMIEAZ 100 IEE
FEDN 2T AR BIRU N,

2. a— A
2—1. HIR
AR, 120F:fT100% D I RANER S D,

2—2. EHEAE

17720 K EEBIZ1ISAN, SHDa—RIBRADTD NKIBHY, FAn=zikLc
International House London TIXAFRIDE27 T A, F 1 DE 27T ANFHEINL TN, %3
F1X native EARINDIIANAFIANIN, A—ARTUT A1LA T 7V AN1LAN) &
INHAFY ZNAFEA TNDARL N, TTVIN A ALAN, FLTHAAD non—native 734
NDIFZATIhole, e a—ATH A EREEHD LW —ZATHDHI0H | FRE O H 2N
STWETTUN NOZ#HEH ITPT0IRLUMAS D2 H CHER IV OFEFHT THE M IT M
TELITSZNE DI L TLUESTo, FlnCME ICBIL T, FEUIRFH 22 T225< B
THY, AIZ20RE D D30RATH: T, VAR URE RO TA XY T HEFEZ B AATE
TR, $RE A E G200 THEICEGEZ BA A TEZWANRERR & 2Ny 7 T TR
DN % Thole, EFEBRNEDBHLF IR TIZIADA —ARTUT NETADAFIZAN
THY LD 2 NEBD ARDESFEFR THRFELHZ TV AN ThoT,

2—3. fBEH

KT A2 trainers EEONAFREE OAENIANAFE, EENAARCHE, I—a9X
THZ R ER>, APRELEZEEZHEL, 95— AT director TEE DAY IZH
725

2—4. EfE

FEZED AL T BZE DOFEF AR IERICHKGEZ F N TNDERER, BN
AEED NG AT RE CRZERHI IR Ch D, 77 ADAEEIITHITO AN T TN,
2—5. FHif

FZH L 450 writing AR TREMESAU Pass A, Pass B, Pass W& EEIE72 5,

3. FELRE
3—1. N

FERES BN DAL Ty eyiary BIOFEE O 2 R THbHe5, #23E1E 12 b
13 & 13 1 15 43765 14 I 30 4y, 2 /L—F L v AL EHEIRERE] I 14 F 30 4975 15 B 15
D THD, FEED 16 KD 18 IKf, EDRFEDT 4 —R /3073 18 D 18 RF 30 /3£ THY,
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ST, BB RN 31, 9 KD 11 RFETHD, RTOFERIIFEE LI TAAMIS
Bsnb, 177215 N& 5 NBED 3 DDOT N—T2505F, TDTINV—THIZFR LI TACE
BHEATH, 7 NV—T Ny A FHEIEL, FE OTFANIEZ DL ~NVBNSEN, EZOfE
ITOMIE A AN 0D, 2RO EE 22 NI L3N TITH2D , THRANDEINGLEZE
THEHEDHY L, EOIIRT VT AT ARF AT EATHNEAR Y F238 B R L CHIER, FHid
DRI T2, & LITRRF 23 H 5807273, FEEME I BDIUTIE B MR
LVIODREFThoTe, BRBEDOTA—R 7%, ETEBFHYERN RICRFLIEYT
AA B, AR FGEEHE O ENT A — R\ 72T, TORIEDOLR—MNIMK 1 BIZE S
DA, A REIL Yy A ~O AEFEEZFEE Ly AT T ACRTUMNERIETHERL
TebDE R THREDT A NVA — ICHREVIC AR T 5, £7248 055 3ENTFRTHNI
ZDFRETIT N TWDIER DR L 2 M LT 2 28U WA TH D, SHIAMTRHEE S
IBDOWVHY, T TV RKFENLLNDER B P REDOBIKKL, a—AF =y ZEB
FOEERZE U7 ANVT —F 2075479, ZHUTFROEBRTF =07 THY | EZRNIIE
FBEAEDFT 27 TIFIRNENITLETHY , B BUSOE ML IE U MEREF DT ThH D,

RENE:
Day 1 Getting to know you Teaching Focus
Introduction to TEFL: principles and
techniques
Day 2 Teaching Focus Teaching Focus
How to get students interested in the topic | Learner styles & Motivation
of the class
Day 3 Teaching Focus Planning and Materials
How to use a text in class. Lesson Planning Staging & Aims
Day 4 Teaching Focus Teaching Focus How to set up tasks and
How to look at language from a text help students with tasks
Day 5 Exploring Language Planning Workshop
Introduction to Meaning Form Planning a lesson using ‘topic, text and
Pronunciation Appropriacy task’
Weekend | Lesson Preparation Start assignment 2
Complete assignment 1
Day 6 Teaching Focus Exploring Language
How to use text Anticipating problems students have with
Tasks to use with texts meaning
Day 7 Teaching Focus Exploring Language
How to help/check students understand Anticipating problems students have wit
the meaning of lexis/grammar form
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Day 8

Teaching Focus
How to help/check students

understand/use form of /lexis/grammar

Teaching Focus
Tasks for language practice

How to manage feedback stages

Day 9 Teaching Focus Exploring Language
Tasks for spoken fluency Anticipating problems students have with
How to manage feedback stages pronunciation
Day 10 Teaching Focus Planning Workshop
How to help students with pronunciation Planning a lesson using ‘topic, text and
task’
Weekend | Lesson Preparation Start assignment 3
Complete assignment 2
Day 11 Teaching Focus Exploring Language
Task based learning Phonology: sounds and the chart
Day 12 Exploring Language Teaching Focus
Phonology: features of connected speech How to teach writingl
Day 13 Exploring Language Exploring Language
Grammar — modal Spoken and written discourse
Day 14 Exploring Language Teaching Focus
Lexis and lexical approach Workshop: Clarifying language
Day 15 Teaching Focus Planning Workshop
Review: Meaning feedback and correction Planning a lesson using ‘topic, text and
How to help students with pronunciation task’
Weekend | Lesson Preparation Complete assignment 3 & 4
Day 16 Teaching Focus Learner Focus
Testing and Exams Different teaching contexts
Day 17 Career Focus Teaching Focus
Job talk Literacy
Day 18 Teaching Focus Computer aided language learning
Business English and 1:1
Day 19 Career Focus Learner Focus

Adapting to a 25 contact hours a week

Young learners

1 H#LH O3 A i

AR

1. Focus on the learner, a case study

3. Language skills related tasks, authentic materials

EFE1, 3, 4728 750 225 1000

FEDLAR—MRETHD,

2. Language related tasks

4. Lessons from the classroom

1CIE1lE B OAFED FME— A

B, RENOBILLE —EDOHEBENOLDEFEIZHOWTORGENZHWIL, 55 /a4
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TeOIZEDIIRT 7T 48T 4P, FEGELRMET 20 R~ 21330, FHED

M1 Concept Questions DERK %95, 31F authentic material 2 L7z v AL 3 THY
ZDHIZIE receptive skilll->& productive task2 DD/ NCRT T MERL, BAF &3 <X TOELH

T AZEEE T, ATHSDOIEENOOF A, LT RE R, RITEEH ORI, 77 AR

ANDEERSFDDFATEZE, ZFUTABRRFEHB LU TRERIEDELDZFm T Do

4. =24

LIV DAEFEIZEFI6IRFRIOL v A %179, Filx X, 1 BITHHRL -~ Lo T2 25 5
LA %10, 40 43% 2 [8], 23 BIZHkL L7 T A2 40 S5y AL % 1E] _EfkL~L
TT A 40 437 2 18], 3 BT EARL V7T AT 40 S5% 1 (8], I~V 7T A2 60 57, 4
W H AL~V A2 60 53T,

5. ERH
5—1. M.E.P. & C.Q.

A=A TEGLIRERDO AT OB ORI LIz, S EOFEREIZH MFP 2179485
(ZHRSD, MITE, Fidna, BLHIRHEANL collocation, AL P I3FEE THD, shiH
W2 LT elicit L9 X550, test(fil 21X matching), teach(study), test D3t TITV Y, elicit 9~
HIBIE, B M B A TGN EELD, HILWHEEZ R DDIZ255<BWNNT D735
YITHD, HIYOEDIIFEMER AT A2 C. Q. Concept Questions EEIFREIENH S,
Bz 1X souvenir TITHER D IHIT70 5, BT Do you buy these every day?” AfE"No” Zhf
“When do you usually buy them? After work, or on holiday?” “E4#”On holiday” Zfifi”Do
you buy them for yourself or for other people?” A4:fE “For both” Zfifi “Tell me what
souvenirs you bought in the past.” A2fE” A doll, a pen, a post card---” Z&Afi”What souvenir
would you bring back from Paris?” 4" A model of the Eiffel Tower” ZiUXEE#72 1T T7e<,
SCEE TR [FIREIFE I T& S, used to TITHL, #Hli"Does he play football now?” /&
i "No” ZEh”Did he play football in the past?” 4" Yes” Z4ffi”Did he play once or many
times?” EfE"Many times” EV) IO WE 2 THRIE T 520 REIND,

5—2. R.I.C.H.

RICH &1 regroup, instruction, check, handout Z & M4 %, BHERFE R T 72012, £
T regroup 7 /—7 TN T 5, RIT instruction FERERIZHZ V203659, UE
—hFHEXIIRICE W TITHIOICT D, £LT EFED check FRERZ B CE727% Do
you understand? Is that clear?& XN T IZHFID —[% elicit LR HIT-720 2T
ZEE IR AREH S, handout [TFE /RO D ITELD,

6. BHDT4—R vy
6 — 1. Reduce echoing

HEFEDEZ ZVE— R, DU CTHAEREDGET IR 20 72D IR ] D B THY |
FEWZIE— T 52 LI OO AT ZE N IEfE CHLEENEVT DI EZRET 572D T
oYl
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6 — 2. Monitoring

A FEA B<BIEIT D, Monitor at eye level 2V ZE T, BEHENT 7T AT 40X AT HAT
STNBEEIINL A TENLMPZSER, EET 2D TIIRL, <KL TE=S—L, AT
WD, 12127 VT NOFEINIZAUIARGF 2 I Th D, BRI EIZWADEEELTD <
—JENTWDHEE ST KD A 1D | ZOLORGA XIS 2T,

6 — 3. Drilling

Drill [FI¥AH#09 28, 3577 H Tl BENE B 2 BWOBRICZEERo TN DT
ETCLEVDE T, BEHE L 2RKGWN T CIZIRD HEEIZW S TUEMHMIZH D23, Fiih
HERIIMED R E LRWEE B TERW, BANIRV AL OBRICAEERBE N R X DIINTNED,
HOHNFED, FTITAEFEIT monitor SHDH, RE TIE—K ] AIZEDE D, BWVHEEIX
IT NI EFE AL T DD T 7 LnE R LR35, 1com, 2comfort, 3comfortable,
DO EHITFREL . How many syllables? Where is the stress?& %4 5 8i, AR AF/ES 5, 2
OFFERIZ=T—al 7 a b & Lo, 21X 1 went school yesterday. 3T to &2 AL
HZEEELEZRMS I EDTEOITIX, EZAIINADZEEFE TR,

6 —4. Student centered
SEREHER D THAZ T HZENZ W20 E/ENDIR R0EWESI LD, B2
SHLHEVOERZERMIZT S,

6 —5. Time management
1ODOEENICIOOZ—7 Mk | [FIRFICHAS bt L7220, BEKDEIZT
2o

6 — 6.Visual support
picture, gestures, realia, facial expression, white board, pc board Zt>&FEHITHZL15%
SR T ATIIFRFHIN R THD,

1IN, EDIHRE 2 AbEL, WERVI ANDAEEZH THDO TIERL, FTIETDOANE
F w7385, BEORIRIT O LEDARITFEFZEEHICIRNE L2 NE DO THAHT-D, F
FEIHF L CORREITF IS TIWT RN S Bk LT,

7. 3N

ZDaA—RIAF, BERBRBRE R RLLT-a—ATHDI=0  FILIIRYEAFE O 2R
BRCY T NT L EAT-ELDZLZ BB AN —FBDORE ST, ZOa— A THEOELE
HIRETHEHEL TWDZ LT AU RTUNMIBHORZRIZES DL o722 8> Concept
Questions FEDOFATHEIL A LoD, FIMANDOFRELE RFEL, BOoOREL RESN-2E
NH—FELDZERFRI-, Lo TABLEDRETH, WOLBICHNIRES TR TNDE
BoTREZITHIONT LT 20,
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FEB
WF7E 2= DR e

SEREFERE — o RN YRR SR (LK IET

p=11118

97 SREEEMES

HEF:8 H 11 H (/K) 13:00~16:00

S B IRNT R E 305

Al U AT (F—ay BRI A R EE )

FH BRE (ORZFIEHR Ehafkhm)
[CELTA (Certificate in English Language Teaching to Adults)
— R TO CELTA 2 —AZ IR — |

TV REFETORGEHENER T —ATOMMEEZ R E 2 T, BERMOFRA NI, 20
— AL 18 kLA E DT FEH AN D FRIOFERSLFEH ZAHEICBINT HIEDTELLDTHS, 411 [H
T, BT OHFROHRIROTRIED R, A, FEEEZEL TAFLEELS, ZOBRER 2 2L~ L0
MEE RO BTN E IR R E B2 DZENRRDONDLDTHD,

i TE OMEREFE T ETR)
[2Ra=0— 2 al RN H AT SRR B L1 2
—2010 44 EFEHL L BB B3I — 2B ML T —

HVT AN =T KRV T A TR OENEE ZHIFITLD, SREHEE OOV FIZONTOHEFE TR
EENT=a2 = — 2 al BB EROT-D O R ERBEIC OV ToOHE, FEHEAHOD
BISRATS, =— AL 7 o AT H BN RBUT A5 EET 577 A G Z LT HE
&, SOk, FBERERZDIENH B TIERL A2 Ra L T I ARND R TC U E e B £ 2 T
MR N2 — N T T 2R ZNNED S EBHE ITIILER DT,

R B (OMERES SR
[Peer Feedback @ rJHEM:LERE |

Peer Feedback X5 EE R LN XT 7 —7 %A CiHliZ L &5ZE CHRIFE 75222 H s
THLOTHD, ZOEBEE | EEOIELDITATOMAH2E T A TRURMAD, B L M %3
& BIZIXT N —T DORES AR, DEH/ EEICLDINE ., FEFEIIDZE, EVOSEIER LR A
DHDIRI, ELTA— RN I BB A N R Z2 DT | FiA FE RS-0V iaELZ L
IZENDHZEE LN LT, SHICHEEIOHY )7, G EERE NS % OFEEL TRERINTZ,
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%8 nl SREHERES (TE)

HIE:3 A 11 H (4)13:00~17:00

DY EENTI KRS T I AR XA

Fla  UARNE - (PMERE T T — N F RN A GEE B

A YD RSB (B BRI RFRBEE RS FE SR H A S 3 UK
[ 52 B S - AR S8 B - M 8 B ARGESM DT T SEEO R A LT

ARFERTIE, AARFEOZEESCLM A L), TN E TR AL, SERRIHFTEIC BN TEL
DWFFENRRSNTEIZ ZHODOICE Y LT GRH S fh B L ONE SRR L OBLRG B AR
DA SCFFO MENE ) 2R3 5, BARRIZIE, T2BINE | (FRE OSFRRICK9 D RBEE -5 FAfh) . [TH
FBNE ) GEE OME TG T DELRE - EE) Y B ARGEDZ NSO SO ICE DI ML .
fth SFELEOME A EAHL TNDE (3T L) 23— RAO ST v 7 — NREIZ SO T
BN D,

BRI ACH (B IR ST R R e LA H)
i EE (Gl B TSLR A REGe AT 2 RS AR )
EREAEANT TV — & B — - AA VR A O DR A Al L T

KA B (OMEFEF TR
KFIGEHE F2JACED)H 49 B2 EK=(2010)2 @S
(LB O B AR & & EPOSTL O i T HEM: |

Yol 18 OEREEE T — oy N ER A R TR
(AN Gl T H =T FREOHEZ @ T
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IHERE
3N EEEL YT — g ke

AL B T DINEFBEHBIEBO—HEL T, ZEEHEL T —ar KEDBARFEL B
ENFELT, 2O KRBT RAENAKRETEE P OINERE (B 2EOSA X A ARZE) TIUHESMS
HEO—HFHEREBL, N7+ —~ AL BOEIEWVIMEL T, FRICIDRE, BLUSHE AL
BARICBUWi#E CESELRNET, KAFEEOL SIEIHL V7 —ar KRa X, HEFEE
[FRER A A (10 A 30 A () IZfThd TETLIZ, HWIIKOEBDOHETIZLY
11 H 17 B RO WIEHEIL, Y A% 1RV RA TR v 732 S201 HEIZB W TS
NEL,

UTZEEBECICRESFEMEEOMEL B RLLET,

e 58 1%, TOFEESFEATCRE (&7 3m - SNERER B F230 ERE S
PR E) 2L E LT \Zo%é“(ébé

B LEIIETE LR CYEREEIC 3 7 H UL BRI ELIZZ LN l) | 5 2 $Ii
i 24 H HLOD%EﬂZSJJD*T%)O

FEREIXES 2 HIS SO R, IR SCF R, KR 2 8, ERRBRTRIE I
BFTIH 4 FRILSN O RF00 1 R TED, B 2 %, TR TR, 158 1 4
EBRBAR R R E 55,

HARGEIXE 2 ¥, B P4 LB ERDLORRIFEE A0 1 5 T&, A AREHE
PRENEE T 5,

D SRET, 55118, %2%&% B 550 LIRS CEO(HBSNMERE, 273k — K
BaMbirvy), Sl LICB N HBE LR T, FAEPLSIMBP LIABZSED ;‘%JJH%H#:%%
BET D, TTUAGE, ANA LG RAYVEE, PEGRRIZOWTE, I—ry VPR A RS L
HEZRNRE TS, TOMOSEEIL, BOBKBOEE SN RER Y OSRET, &
BN ZIE R SRR € MFETEE ZEDNE A L) EE T D,

L RIS EREREIREIIT 3 40, Bl - YEfl - (1A B Th5 032, O/, BE L7
RGEEARE T D, DT -BGM &2 Th L, BUERRINT 2 4L ER—20DfE
mmZHULGA L HEEL TSINTED,

FEAIZIL, FATCEORREY Fe L EWE R Z IR O ClIAR L TH<, Mg &
5 - FURI Yl S A B LI R L CAT R0 KB AZ v 713 R e b &R b7
W, ARZERREHY HE O EEZZITTH I, MG - EIRI R 13, 5 E & e
AB T TITIR9,
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o B

[

I

I
11

I
o

BITBRU T, BN, R BT, WG - FIRIA O YE(R FE | fhfE) 1) B ia & B HIE

I EOFER, TRROSEHIEOHEYEEEICT A 14 HETICHEMEERZ D,
LRIZE QY 8 EE: [Pk FERBLOECFER] ARR FokFRh ., [EE

R R R L O eI S ERER H oGRSz | R (EBRBER R, 77
Ak B — (T ARRBRHE) ANAURE: TLERIRE (RAA B RHE), FA
Uik IWANET (R EEE SR, BERE: Tl TF (TESRD) AVMIVEE: &
PrAFE (EERRACRZERD, AAEE: HL+ (EBRBERZRN, mo 755 MEEse (H
BREIERZERD), A X0 =T 5 ITIRRSEANA L GREE L) @ERE - AGR AT
i P TEPELRD, TAATORGE: B (B REBIRE), A X7 55 i i

Vo ¥k 77 ik WL(ERRBIFRERD

7B MYIOBMETE B OERTHS 10 A 28 H OR) FR&IC, M EERTTF =y /7250
I N—=PADMTOIELZ, T HFEICEDE OREF2S B S 4L, [FRE R THRoE - 73

TS ELE,

SEHIS LT B B IE = RISE I, 2 REERFEROTHREICHE | BRI THOI

TR EDFRERAITHE LT DNEFRF THULWELTZ,

gkl
ANRA R SRAAE [AA L FEE RS 1 4R
NACH “MI PAIS” (FvF TR.DH))
77 AGE: )RR )BT [77 AGEEIRRY 1 4]
“Le fabuleux destin d’Amélie Poulain, de Jean-Pierre Jeunet (Extrait)”
(W] [ AU] &)
HERE: GEREME, KEFE AT, AH ., HERRR [ EFR L]
I TKIECR] (Rt [ aR ER D)
ALa=75E: PEEHE [AAFEEFL 2 4]
SERGI BELBEL “Criatures” (/LY -~y [F72F721E77])
RAVER: WNEEiS, 4 A EE [NV 3EE 14 ]
“Fullball” aus “Turngedichte” von Joachim Ringelnatz
GE—=TeL VT NIy [AR—=VF] K0 Yy d—))
RV GEE: ZAN-=Vx2T [[ERRRERTE 2 4]
“Vocé fala portugués?” (H7R722555L CTWODARIVIHILEEEIL ?)
Y7 EE BB E [NVEEEFR 1 4]
Mapmaxk “Baraxx” (/Lo v—7 [{mi¥)])
TT VAR REEE R [TTAGRB K 2 4]
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“Lupus et Agnus” “Vulpis et Corvus”
(AT ERLY [FFHILe Y] [V REHDTA])

RAYEE: ERBEE [FVEESS 1E] @fEHe . 5B, SREE S AET
[NAYFERE I 2 4]

“Das Wunder des Argerns” von Otto Waalkes

(b= Tr— 2 RO )

AAGE: @5 [ftamubs g 2 4]

ERERER VBRI & 1A T [RE/NREend)
PERE: dAEE HaEayr 2 F] GARK [TPESE 1 4]

REEE [HMEN] REE (X267 ])
ANA Vs TR R] [ASA L REE R 2 47

PABLO NERUDA “ODA AL TOMATE”

(T —4 [h=h~DA—F (EHK) 1)
JERE: RHRHL, MERE [JORFF 28] BHER 7 [7T70 XFEEH% 2 4F]
“Give Back the Human” by Sankichi Toge

(=3 NZATFAZEPZE ] ORI =\ HERR) )

“From Obama’s Speech in Prague”

(A3~ RFEFED T T N7 LD)
WV VEE D BRI [ Ao RERE R 2 4]

“Eles vao de comboio, nés vamos de trem” (R/LVEH/LVEED AR
TTU AR MERTEIE, AR (77 AREB S 2 4]

“La Belle au bois dormant, de Charles Perrault (Extrait)”

xem— [RVOFHROEL] Jb)
PR PSR AR, LN ES [BOREER 14E]

“The Final Speech of The Great Dictator’ ([Th#i#] Bt DOEL)
YEFE: HERERAC, MARE T TV ARER [EERBERTH 1] TEITE F#YFH 2
]

Edward Lear “A Nonsense Alphabet” (-RV—R-U7 [F &R T/NT7~Xvh])

X RENTOIL, B 1ETIL 106 4. & 23 TIix 97

U bEDRT7 p—~ A28 &
REFELEHFE DR ELELL,

251
ZOFEIZLY, LLTO®EY
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% 1R

(17 SHBE, KEFELA A0, EEI (R R 14]

5280
B
RIVEH Vel EARIRR [AA R B 2 4]
EHE

HERE: EAEE HhafEake s 2 £ GAK [hEZFR 4]

Fo BEZESITIN, LUITO —SORRIEOZ EE NI ELELL,

FRE

HAGE: &5 [t makeft 2 4]
HHEREF R E

Hru=7 5k PREEEE [AAREEEE 2 4]

SEIOFREIL, H 1, 5 2 H2BURbENTL YT —var i@ Uic S HrE iz
BFEIZHEZbNEL,

UL EofERFEFRICT I Eix, REX BZ A KEROHFEL > CTARFEEDOL S5E
BHEL YT ar REEREDIBITK A DI LN TEELT,

7k, BREEF L, BB R PRESDPORIE DR 53, oMo HiGE
(ZHZ DB Z T2 2 ZINE OERERBRESNOORIE PR ESN 22T 5L
7,
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B mEHH
ARUN

TEEE: ERME, KB EA, WAD EIRRRR [ E AR 4R

HoH REFHH
ARANIVEE: BRI (A R R 2 4]
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FRE
HAGE: &5 ke ft 2 4]
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SAEREFE SR =i EL

L. IC®IZ

HIRSL KRBT 2T 2 F B OWRE 22 FRHE | JERRE P OTEEN S, BERNERRICEIT L2, &
FHGEHE IOV, YT 54K 2T BFHEEZES KON EEFINERS,
FHROL R Db &, RERRBELLRHAVF 2T 4 2 FHEKZIOELTWD, Fe,
[FIRFICHEAT L CE 722N SRR ZE AR OTE BB IEGR AT TE e, 72720 MR OTRH)
WA D Fe b AR AT 7 Z—"%N ENGLISH SPACE Ok E—I%, WEZFEHO RIAZ B2,
ZOERTIE, ARIGRELEL 1 FLbF 2D, SFEEORFET RE[LSBROBEE
MR E 2RV IR D,

2. JEEEAE—T Ab

BIAAD CASEC IZLDHERERE—T AND, 2 4 H OA4EFE| SPAEB IS AGA T, FEhEiR
FHZOWTH, FMERER B /NEESNETEZRD . FERN TNV R— T 5 CIERIC 5
Sz,
HINETVARA N T AN, BEFEEOKEZ B F 2, thofTHLII UL A =7 —
var#ifio—HZHTT4 H 8 HicEmShT-,

- TR ﬁ%ﬁﬁ%zw/ﬁ%@ H 8 H(K))
FEHta L T « IR FE]
FEK TR C217-C218 9:50~11:10
F—y/NERN(T T AFEE B C217 11:10~12:30
HNERE | I— oy PR (AASA L EERIE RS C218 11:10~12:30
F— RN A FEE ) C217 13:30~14:50
o E R C218 13:30~14:50
= BRBILR 7 H204 13:30~14:50
= FEE SR C217 14:50~16:10
e JEE s STk C218 14:50~16:10
. R ETF H205 13:30~14:50
T e 1204~ H205 14:50~16:10
EE | GETH H204+H205 9:50~11:10
| AR H204 1205 11:10~12:30

- EFHER B TIGE L OV T AZHION TR, ek FERLR N ONERER B/ NEE SRR
0, BN HRERICEE S EI T A TFEEZIT V. 29 BT RE LT,

CHBEF I OWTI, EFEERER, FIRAFICFERN DY AN SZITEY | FTE 7R
RIBEBN BN LS TITAZRY 3T THREL, R TR W, 7272, BEEZ OHITIE,
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SHEADLZL R TRER., 2 FFRITZORFH IZFEME R B o EL B, 3 KT
BEEE | 2 FIEE) . ERITH FWIBRE R ISR LI S DIV ANMTB LT,

BT 2 D TEEE ) 7T A3 FITOWTE, Fak 21 A 1 HICHE L 72 CASEC 7 ARDifh
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